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Prefatory Comment 
A vital role,was played by the University of :Minnesota 
Center for Curriculum Development in many of the projects reviewed 
in this report. We are grateful to Professors James Werntz and 
Kenneth Zimmerman for fiscal and professional assistance in the 
following projects: 
Cultural Education Specialist Program 
The Ecology Cooperative Curriculum Project 
The Native American Cooperative Curriculur.i 
Project, Series I and II 
The Indian American Credit ETV Series 
Assistance in the early stages of contact with 
the Vnion for Research and Experimentation 
in Higher Education 
.. 
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The University of :Minnesota 
Cultural Education Specialist Program 
In the fall of 1968 interested faculty at the University 
of Minnesota discussed the possibility of using New Careerists as 
consultants in course work where social problems, poverty and race 
were studied. It was assumed that New Careerists, properly chosen 
for their personal knowledge of inner-city life and for their ability 
to express this knowledge to students, would be able to contribute 
a fresh and vigorous component to the conventional presentations of 
many on-campus courses. Out of discussions held by faculty and others 
came a project knmm as the Cultural Education Specialist Program. 
The program was funded on a trial basis by the University of Minnesota 
Center for Curriculum Studies, and provided that selected New Careerists 
be bound to the University by a letter of agreement and paid $100 
per month (since raised to $150 per month) for their services to a 
particular class or res~ar~h project. In.every case, it was understood 
that New Careerists operating as Cultural Education Specialists (CES) 
would cooperate with faculty on an equal-status basis--that is, 
specialists were not to be seen as Teaching Assistants or the like, 
but as tandem teachers or tandem researchers working with faculty in 
an egalitarian manner. It was assumed that this kind of relationship 
was necessary for the full utilization of specialist experience and 
talents. 
In the fall of 1968, school administrators in the Minneapolis 
Public School System were asked to provide the University of Minnesota 
Center for Curriculum Development with application forms for interested 
New Careerists who might wish to become Cultural Education Specialists. 
School administrators and supervisors of New Careerists were asked to 
recommend "persons who are qualified to provide services based upon their 
life experiences as minority persons or non-minority persons who have 
experienced poverty." From ·this application process about twenty forms 
• 
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were secured which were placed on file for review by interested 
professors in the offices of the Center for Curriculum Development. 
Of these twenty applications, five were selected in the first quarter 
of the project for teaching and research projects under letters of 
agreement. The t-wenty New Career aides who provided applications 
,-;ere asked questions pertaining to age, sex, marital status, number 
of children, ethnic background, identification with the ethnic com-
munity, and community activities. 
On the basis of the formal research project conducted during 
the first third of the Cultural Education Specj_alist Program, and on 
the basis of two succeeding quarters of e;;:perience upon which impression-
istic data were gatliere<l, it was strongly Ye:::orr.n18nded that the Cultural 
Education Specialist and associate program be provided for funding 
for a second pilot development year. This funding was in fact provided, 
and the program (now renamed the Intercu1.tural Specialist Program) has 
been permanently funded and housed in the University of :Minnesota Living-
Learning Center. The program currently serves faculty members of the 
University not only with persons from minority and low status socio-
economic backgrounds, but also en.courages the use of many other social 
categories not formerly represented in University of :Minnesota teaching 
on a regular basis. Thus, the Intercultural Specialist Program, beginning 
in cooperation with CURA and. the Center for Curriculum Development, be-
came a substantial part of the operations of the Living-Learning Center 
and expanded its scope quite considerably in only two years. Currently, 
the Intercultural Specialist idea is gaining hold so that some depart-
ments are actually funding these positions from their line budgets (for 
example, the Department of Sociology and the College of Education). 
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Indian Advisory Committees to the Minneapolis Public Schools 
and the Minnesota State Department of Education 
During the fqll of 1968 great effort was being extended by 
the Center for Urban and Regional Affairs and certain Washington offices 
of the U.S. Office of Education to encourage American Indians in the 
development of their own power structures for furthering Indian edu--, 
cation projects. At this time, the Minneapolis Public School System 
was considering the formation of a Training Center for Cmmnunity 
Programs-operated in-service training program for inner-city Minneapolis 
teachers focusing on the American Indian. Once contacted by the Min-
neapolis Public Schools, Training Center staff suggested that the schools 
work with the University to form an all-Indian, community-based advisory 
body which could .conduct its own in-service seminars and other activities 
using the resources of the public school system. Such a com..rnittee was 
formed in due course, a,nd was for over one year the only operational 
Indian education advisory body in any metropolitan area of the United 
States. Since then, through the activities of the Indian Education 
Advisory Committee to the Minneapolis Public Schools and other interested 
groups, the St. Paul system has initiated the development of its own 
Indian Advisory Committee. 
Similarly, upon the appointment of Mr. Wilfred Antell to the 
State Department of Education as Consultant on Indian Education in 1968, 
the Training Center for Community Programs suggested to the Commissioner 
of Education that the State Department of Education form plans for the 
creation of an Indian Education Committee. While it was not intended 
that the committee be entirely related to the State Department of Edu-
cation, it developed that in a series of organizational meetings in 
1968 and 1969, this is indeed what took place. Mr. Wilfred Antell became 
instrumental in the development of the second statewide Indian Education 
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Committee in the United States (the first was in California), and 
has since used his influence to guide the committee in several direc-
tions simultaneously. It is anticipated that the Minnesota Indian 
Education Advisory Committee will, once it has ironed out its organ-
izational and purposive confusions, begin to achieve the operational 
level of the California Indian Education Committee and actually 
produce some visible, concrete results. 
In both cases, that of the Minneapolis Indian Education 
Advisory Committee and the Minnesota equivalent, there have been 
numerous conceptual, organizational and procedural difficulties. 
This is to be expecte.d. No such committee had ever existed in a 
metropolitan area before, and only one precedent existed at the 
state level in anyone's memory. The role of the Training Center 
for Community Prcgrams in coordination with CUJ.c\ was, in both cases, 
to supply assistance upon request and to supply developmental funding 
during the initial stages of the. statewide committee's emergence. 
Far and away the most active of the bvo com,71ittees, the Indian 
Advisory Com.'1littee to the :Minneapolis Public Schools has worked at 
an increasingly broader and more professional level with school per-
sonnel to conduct in-service training programs, hire and evaluate Indian 
personnel within the system, and guide the curricular, disciplinary, 
and related efforts of the Minneapolis school system to better serve 
Indian children and their families. It is expected that both of these 
COilli7littees will continue without fiscal support from the University of 
Minnesota, although both--especially .the Minneapolis committee--do 
request occasional services from Training Center staff. 
t 
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University o~ Minnesota 
Department of American Indian Studies 
Prior to the request by interested Afro-American students 
' 
and friends that the University of Minnesota consider developing 
a Department of Afro-American Studies, G. William Craig (Mohawk) 
a Lecturer in the General College, had already begun to approach_ 
University officials on the possibility of a program or department 
in American Indian studies. During 1969, Mr. Craig came into contact 
with members of the CURA staff and the central administration who 
were also interested in a department or program of American Indian 
studies. Together with these individuals, and· with the assistance of 
the University President, Mr. Craig formed the nucleus for a develop-
mental committee under the chairmanship of Professor Frank Hiller of 
· the Department o_f Anthropology._ The Indian Studies Committee considered 
two possible developments of a formal sort related to Indian activities 
on the campus: (1) the development of an academically oriented Indian 
studies department, and (2) the development of an Indian-governed, 
Indian-operated Center for Indian Development to serve developing 
Indian communities and groups in the upper midwest region. 
A great deal of Training Center for Community Programs effort 
went into the formulation of support activities--as well as direct 
involvement in committee activities--related to the formulation and, 
eventually, the initial operation of the Department of American Indian 
Studies. The Center-for Indian Development, voted into existence by 
a joint Indian-white committee compo_sed of both University and community 
members, was never actually funded because of difficulties in relation-
ships among certain Indian political interests. The Department of 
American Indian Studies is now a full-fledged liberal arts component, 
and is currently going about the business of acquiring a quality faculty 
under an effective chairmanship, Professor Edward P. Dozier, a Tewa from 
. - . . ' . 
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Southwest and a noted scholar, is to take over the helm of the 
department in the fall of 1971 
will actually initiate. 
' 
the point at which quality direction 
The Department of American Indian Studies was the first full-
fledged department of its kind in the history of the United States,and 
it is expected by all concerned that the department ,dll set the standards 
for the development of Native American Departments in other universities 
throughout the United States. There is no question in the.minds of 
those involved that the creation and effective implementation of AIS has 
helped the University greatly to overcome some basic suspicions and 
mistrust on the part of local Indian people, and that renewed efforts 
to .develop the concept of the Center for.Indian Development wciuld have 
an equally effective impact on the University's image and actual capa-
bilities in the regional Indian community. It will be necessary, how-
ever, for the resolution of certain political differences within the 
local Indian community to occur before the Center for Indian Development 
or a similar idea can actually get underway. 
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·contemporary American Indian Research Projects 
In 1968 the Training Center for Community Programs began 
. 
a series of research reports on modern American Indians. The first 
product of this research emphasis was Indians in Minneapolis, a joint 
project completed with the assistance of .the Minneapolis League of 
Women Voters. Since then, approximately fifty additfonal research 
reports have been written and published by the Training Center for 
Community Programs in coordination with the Office of Community 
Programs, Center for Urban and Regional Affairs. 
Initially, it was the ·intention of the Training Center for 
Community Programs to produce res~arch documents which would update 
. 
the academic and socia~ action ·communities with quality materials 
on contemporary Indians, particularly those living in metropolitan. 
areas. The demand for the research projects has extended beyond 
the initial two target populations, however, and it :ts now common 
practice to send these documents to many levels of urban and reser-
vation Indian populations. This new routing of research ·documents 
assures that an ever-sophisticating group of American Indian 
professional and pre-professicna]s will be provided with up-t6-the-
minute information upon which action projects might conceivably be 
based. 
The publication series has involved many faculty and students, 
both from the University of Minnesota and from an ever-growing number 
of universities throughout the United States. A glance at the attached 
list of publications will indicate that involvement has extended all 
the way from Alaska through Minnesota to Texas. Several reports have 
been primarily or secondarily authored by graduate and upper division 
undergraduate students at the University of Minnesota, chiefly through 
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enrollment in American Indian Studies 121 (Urban Indians in the 
United States), or through History and Philosophy of Education 
111 (Intercultural Education: Indian American Populations). 
The utilization of Training Center research reports on 
contemporary A:u1erican Indians has been quite extensive, ranging 
from that of the St. Augustine's American Indian Center in Chicago 
to a variety·of regional American Indian action groups. This kind 
of Indian utilization is primarily related to the increasing need 
to document funding proposals as thoroughly as possible prior to 
submission. Training Center research reports are often the only 
current sources.of research material applicable to the writing of 
highly detailed funding proposals. 
The Indian action groups mentioned above are not, of course, 
the only utilization points of Training Center research reports on 
Araerican Indians. A variety of universities and foundations have 
also found the material useful, and several scholars have requested 
and received permission to reproduce Training Center documents in 
whole or in part for inclusion in published readers or texts. 
Fiscal support for the Training Center research projects has 
come from three sources: the Office of Juvenile Delinquency and Youth 
Development in Health, Education and Welfare; the Office of Education 
through the University of Chicago; and the Center for Urban and 
Regional Affairs at the University of Minnesota. Inputs of funding 
have been approximately equal from all sources, although the Center 
for Urban and R2gional Affairs has recently begun to pick up more of 
the fiscal load as the University of Chicago contract reaches its 
terminal point. 
It is anticipated that the TCCP Indian research effort will 
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continue until approximately mid-1971. At this point a decision 
will be made whether to continue the series through a line organi-
zation (such as the College of Education), to continue it through 
CURA, or to fade it out altogether. 
' 
Partially as a result of the TCCP Indian research series, 
the University of :Minnesota has acquired an earned national reputation 
in American Indian research and development projects. Since many 
of the TCCP Indian documents did in fact provide interested prac-
titioners around the country with quantitative and qualitative research 
reports concerning Indian development programs on the Minnesota campus, 
it may also be said that the_ research had an applied as well as a 
detached focused. Attached to this report is an updated list of 
current TCCP res1:;arch reports, together with a list of Native American 
Curriculum Units. The latter will be covered in a different report. 
Also appended to this report is a list of representative persons 
and agencies to which TCCP research documents are sent. 
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Native American Cooperative Curriculum Series 
In the spring of 1970, the director of the University of 
Minnesota's Indian Upward Bound Program, Mr. Eugene Eckstein, con-
tacted Dr. Harkins in the College of Education about the possibility 
of a unique project involving Columbia Heights, Minnesota school 
teachers. This project was to have brought to Columbia Height3 
school teachers a credit course on Indian education (H.Ed. 111. 
Intercultural Education: Indian American Populations), but was 
to have added a new wrinkle: students would be provided with the 
best consultative assistance possible, and would, in addition·to 
writing a satisfactory final examination for the course, also 
produce a curriculum unit for use by teachers at some particular 
grade level and ,;ithin a particular range of disciplinary focus. 
This initial objective was achieved, and through the cooper-
ation of the Minnesota Federation of Teachers, the Minnesota Education 
Association, the new organization called Teachers for Change, the 
Training of Teacher Trainers Program at the University of Minnesota, 
and the on-going relationship between Indian Upward Bound and the 
Training Center for Community Programs a series of nineteen curriculum 
projects covering the grades kindergarten through twelfth was produced. 
This series is currently undergoing its second reproduction (totalling 
38,000 ~ndividual units) and has already been distr~buted throughout 
the state by the three teacher organizations mentioned above. It is 
currently the largest curriculum project of its type ever attempted in 
the United States. 
Fundamentally, the NATAi.'1 Curriculum Series was designed to 
.serve non-Indian teachers conducting classrooms without Indian students 
present. The model for the project, originally St!ggested by Mr. Eckstein 
of IUB, has now been generalized to a second Indian curriculum project 
.. J 
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which will result in an additional 20 to 40 thousand copies of 
twenty new curriculum units on urban Indians. Again, the Columbia 
Heights school system is providing excellent cooperation for the 
project, and the above mentioned organizations are footing the fiscal 
. . 
needs of the project entirely. 
Current thought is that the Native American Curriculum Series 
model will be tested several times on different topic areas during the 
1970-71 academic year, and a decision will be made whether to continue 
the project on the current basis or to continue it under another fiscal 
and organizational arrangement. Some teacher organization represen-
tatives have already expressed interest in the possibility that the 
joint project could evolve into a formal organh:ation, complete with 
curriculum devel~pment and reproduction facilities. Such a structure, 
if it does in fact come about, ,;;ould be most exciting to contemplate. 
It would be a genuine synthesis of interest among all the state's 
teacher organizations, the University of Minnesota, and a growing 
number of school systems and individual teachers. 
• l 
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Educational Television Series: The Indian American 
During the spring of 1970, Nr. G. William Craig, a Lecturer 
in General College, and A.H. Harkins began discussions ·about a 
possible non-credit series for educational television focusing upon the 
contemporary American Indian. After initial discussions with per-
sonnel of General Extension Division, including Nr. Sheldon Goldstein 
of the radio-television department, it was decided to begin practical 
planning for a nine-credit Indian Education television course corres-
ponding at the undergraduate level to the existing series H.Ed. 5-200 
through 202. 
After several months of on-again off-again planning, divisions 
of labor were se~, fiscal arrangements made, and both studio and remote 
telecasting begun. Central to the development of The Indian American 
and to its initial success (the program has currently enrolled nearly 
300 students), was the cooperation of many on-campus and off-campus 
agencies. Among those agencies contributing to the development and 
critique of the program were the following: the General Extension 
Division, .the College of Education, the Center for Urban and Regional 
Affairs, the General College, the Training Center for Community Pro-
grams, the Smithsonian Institution, the University of Chicago, the 
Minnesota State Indian Affairs Commission, and many others. Without 
this kind of cooperative assistance, the program could not have come 
into being. 
Curren~ly, The Indian American is telecast on four major channels 
in Minnesota, and re-telecast on approximately eleven translators and 
thirty-five cable systems. Initial information suggests that in addition 
to the formally enrolled students, many hundreds of others are watching 
the program and are presumably obtaining benefits from it. The response 
to The Indian American has been pronounced enough to encourage the 
' 
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tlepartment of radio and television to set aside 32 hours again next 
year for the re-telecast of the program, with appropriate updates 
in format and concept. Among the possible updates in concept would 
be the movement of the program to the graduate level, with a sub-
sequent reduction in,the number of available credits from nine to 
six and an upgrading of the requirements for the course. 
During the third quarter Indian American Series, it is 
planned to involve each of the enrollees in local curriculum develop-
ment related to some Indian focus. During this quarter the Native 
American Series--by that time consisting of 35 separate units--will 
play a fundamental role in providing models for enrolled students to 
employ in developing their own curriculum units. If this third 
quarter portion of The Indian American proves successful (that is, 
if some quality units are derived and some real enthusiasm of a lasting 
sort generated on the local level for curriculum development in the 
Indian area occurs), further planning may develop on other ETV possi-
bilities. Among these possibilities might be: (1) a credit course 
on Afro-American education; (2) a credit course on Chicano education; 
(3) a fairly complex credit "package" concerning American ethnic edu-
cation; (4) a variety of ethnically unrelated graduate-undergraduate 
curriculum offerings on ETV. 
-14-
Project STAIRS 
(Service to American Indian Resident Students) 
Project STAIJ.l.S began in 1964 when a group of concerned north-
side Indian parents recruited volunteer tutors to help solve under-
achievement problems of their children in the elementary grades. 
These parents hoped that such early attention would build motivation for 
academic success and would eventually prevent their children from 
dropping out of school. Tutoring sessions were conducted in a north-
side parochial school until early 1968, when the program extended to 
the southside of Minneapolis and new sites had to be found. Pressures 
for a more permanent program, adequate operating funds, and a pro-
fessional staff led to a meeting during 1968 between STAIRS parents, 
Minne?polis Public Schools officials, representatives from the Uni-
versity of Minnesota's Training Center for Community Programs, Hennepin 
County anti-poverty program staff members, and representatives of the 
Minnesota State Department of Education. The result was a proposal 
for principal funding by the Office of Economic Opportunity, an agree-
ment by the Minneapolis Public Schools and the University of Hinnesota 
to split responsibility for the Project Director's salary, and the 
delegation of the Project to the Upper Midwest American Indian Center 
for financial accounting purposes. In September of 1968 STAIRS received 
operating funds from OEO and was able to hire a full-time staff. Office 
spac.e was provided in an elementary school on the south side by the 
Public Schools. 
Tutors meet with t·heir young Indian students for two hours or 
longer on Saturdays during the school year in several neighborhood 
churches. Some volunteers and pupils meet at other times convenient 
to their schedules. During tutoring sessions, time is spent strengthen-
ing basic skills such as reading and math and, folloiving the formal 
tutoring sessions, volunteers and pupils may pursue cultural or recrea-
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tional activities. It is felt that as much good results from the 
personal relationship between pupil and tutor as from the actual 
tutoring itself. At least once a month the staff schedules other 
functions such as outings, field trips, recreational activities, and 
meetings for groups of pupils, tutors, and parents. 
Analysis of STAIRS records for the period April 1 to June 30, 
1969, revealed 106 pupils, most of whom came from the southside. 
These students came from thirteen public schools and four parochial 
schools in or near the city's target areas. Families with elementary 
school children seemed to be attracted to the program to some extent 
via kinship lines, and this made it difficult to abide by the OEO 
poverty guidelines. Fully 50% of the children came from families 
with incomes above the poverty level, although these families were by 
no means well-off. When the program was re-funded for the 1969-70 school 
year, it was with the understanding that new recruits would be ad-
mitted only if .they came from poverty families. Of the 106 students, 
36.8% were receiving AFDC benefits. During the 1968-69 year, there 
were seven dropouts (6.6%) and nineteen (17.9%) who completed the 
program. A fairly common procedure was to refer "graduates" to Indian 
Upward Bound. Fully half the 64 families in the program had from two 
to five children enrolled, while the other 50% had only one child en-
rolled. Median family size was seven, and, in the majority of the 
families (62.4%) both father and mother were present. In 31.2% of 
the 'families the mother was the only parent member. At least one 
parent was a family member in 95.2% of the families. 
Of the 99 volunteer tutors during 1968-69, 91 were students 
at the University of Minnesota, Macalester College, and Augsburg 
College. The remaining eight were professional people from the com-
munity. 
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A six-week summer progra~ during 1969 consisted of classes 
during the afternoons at one school on the northside and one on the 
southside. The summer program was intended to enlarge the children's 
field of experience by emphasizing American Indian history and culture, 
' by offering projects in arts and crafts, by pursuing recreational 
activities, and by providing group tutoring sessions. 
Full-time staff members, all Indian, include a Director, 
an Assistant Director, and a Secretary. The nineteen board members 
also are of Indian descent. 
Project STAIRS is being maintained by the University of Minnesota 
and other cooperating agencies during the 1970-71 school year. It is 
anticipated that Project STAIRS may become a part of the University of 
Minnesota's College of Education effort in the urban education area. 
If this is so, as we expect it to be, the College of Education will 
have fostered an effective spin-off of Project STAIRS into a line 
unit of the University. 
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Project Indian Upward Bound 
Indian Upward Bound is a community-school program focusing 
on seventh, eighth and ninth grade Indian students in two inner-city 
Junior High Schools. It is funded by a grant from the U.S. Office of 
Education, with local financial contributions from the Minneapolis 
Public Schools and the University of Minnesota. Offices are maintained 
in the two Junior High Schools. 
The original "Community School Upward Bound Program for Min-
neapolis Indian Children" was developed through eleven months of com-
munity meetings with Indian people and was written by staff members 
of the Training Center for Conmmnity Programs, University of Minnesota. 
The principal goal of the program ,·ms to ensure greater understanding 
of and commitment to the formal education process on the part of Indian 
children and their paren.ts. It was specified that this goal could be 
reached through: 
1. Involving parents of Indian children early in program 
planning, in part through the election of a Board of Directors that 
would be the actual governing body for the program; 
2. Hiring Indians to fill staff positions at all possible 
levels in the program; 
3. · .Using community and University facilities for program 
development, thus allowing Indian parents and children an opportunity 
to p~rticipate in differing social and geographic settings in the 
cooperative design of the program; 
4. Dealing with dropout or "tuneout" problems by working 
with seventh, eighth, and ninth grades instead of high school students; 
5. Working directly with Indian youngsters to motivate them 
and encourage their participation in school activities; and 
6. Involving teachers, counselors, administrators and other 
school personnel in a close relationship with Indian parents and children. 
. 
. 
• 
. 
. 
' 
' 
• 
' ; 
' 
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One intention of the program was to encourage Indian children 
and parents to become aware of their potential for involvement in the 
educational process, and it•was hoped that they would cooperatively 
help develop a model ,for urban Indian education. An underlying assump-
tion was that Indian children's interest and achievement in school 
would significantly increase through their parents' involvement in 
the educational process. 
Aspects of community control and parental involvement which 
were incorporated into the proposal were reinforced for the first 
board members of the Program through a visit to the Navajo Rough Rock 
Demonstration School at Chinle, Arizona. 
Indian pa:rticipation was stressed in the program proposal in 
the sense that Indians must be offered concrete program responsibility, 
must be afforded program opportunities they can utilize, and must de-
velop a pragmatic confidence in themselves through carrying out these 
functions. It was anticipated that parental involvement ·would reduce 
the urban Indian adult's sense of isolation from the schools which his 
children attend, and it would supplant his feelings of powerlessness 
and hopelessness about the schooling process. It was assumed that 
Indian persons will most successfully adapt via collectivities rather 
than as individuals, as have many minority groups in the history of 
urban America. The project also proposed curriculum design emphasizing 
planning, cooperation and implementation among teachers, students and 
parents. It was hoped that this would provide teachers with information 
and understanding of the heritage and culture of modern Indian children 
and their parents, so that teachers would know how to cooperate with 
parents and children and how to be sympathetic. Finally, it was 
assumed that urban Indian pupils form strong peer groups beyond the 
desired control of Indian elders or white educators, and coalesced 
around values and practices which are indifferent to those of the schooling 
' 
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process. It was believed that a ·community school program would in-
troduce groups of Indian pupils to the need for education in order to 
function in a modern technologic society. 
The major responsibility for carrying out the program was placed 
with the Board of Directors, the program staff, and the University of 
Minnesota. The University's primary functions as contracting agent were 
to provide technical assistance in all areas of the program and to ad-
minister the budget. Conm1.itments from the Hinneapolis Public Schools. 
included help in recruitment of Indian students, permission to train 
teachers and involve them in further education about Indian people, and 
the provision of office space in the two junior high schools with 
the greatest proportions of Indian students. 
Once the all-Indian Board of Directors was constituted and the 
Indian staff was employed, design and implementation of the academic 
year program began in October, 1968. Cultural and recreational activities 
for the students, teacher seminars arranged by the staff, tutorial ses-
sions for the students, a weekly stipend for the students, and a clothing 
allowance for the students were features of the school-year program. 
Throughout the academic year, the Board of Directors continued to meet 
to establish policy, to make program decisions, and to plan the intensive 
nine-week summer program. 
Although the original proposal had specified a residential 
summer program in Minneapolis, the Indian Upward Bound Board of Directors 
and staff decided to locate the summer program at St. John's University 
in Collegeville, Minnesota, some seventy miles northwest of Minneapolis. 
It was believed that removal of the children from the confusion of an 
inner-city setting to a more pastoral environment would facilitate group 
identity and motivation for learning. A dormitory at St. John's was 
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rented for the duration of the summer program and the supplementary 
summer staff was recruited, including certified public school teachers, 
program aides, tutor-counselors and a special program coordinator. Indian 
parents served as prqgram aides and Indian young adults filled the 
tutor-counselor positions. The vast majority of the staff during the 
summer were Indian people. Classes in science, English, mathematics, 
social science, the Chippewa language and arts and crafts were sup-. 
plemented with field trips, powwows, and recreational activities. Indian 
Upward Bound youth participated in the Minneapolis Summer Olympics, an 
athletic contest for inner-city youth, and were awarded numerous prizes. 
Following the summer program, and as a result of the experience, an 
arts and crafts instructor and a second guidance counselor were added 
to the academic year Indian Upward Bound staff. Numerous adjustments 
in the program as originally proposed have been mude by the Board of 
Directors and staff. At the time of its re-funding for a second year, 
the total number of students to be served during the academic year 
was increased from seventy-five to one hundred and twenty-five. 
As in the case of Project STAIRS, it is hoped that the Indian 
Upward Bound Project will shortly become an operational part of the 
University of Minnesota's College of Education. This would be yet 
another example of the College's expanding willingness to deal directly 
with minority education projects having a prime relationship to the 
educational needs of inner-city areas. 
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The Indian Group Home Project 
The Indian Group Home Project was funded in the third 
quarter of calendar 1970 as a unique HEW-funded project in the 
urban Indian setting. The project is designed to serve eight junior 
high-level Indian children in a complete home environment--an environ-
ment designed to provide surrogate attention and understanding at all 
levels necessary to guarantee further positive development of the young 
children as urban Indian citizens. 
The project is currently in its developmental stage, and no 
funds have as yet been expended from the federal grant. CURA is 
supporting the potential project director, Hiss Judy Hammond (herself 
an Indian person),and most effort is being expended toward the effective 
coordination of on- and off-campus resources leading to a full state 
of readiness before the children are involved. At the time of this 
writing, a home has been tentatively secured for the children and their 
adult associates, and various inter-agency cooperative agreements are 
being finalized so that the fiscal and operational aspects of the home 
are nailed securely down. 
The Group Home project was conceived by a group of young 
Indian people connected with University of Minnesota Indian projects; 
these people worked with Training Center for· Community Programs staff 
members over a period of several months leading to their successful 
acquisition of a grant from the US. Department of-Health, Education 
and Welfare. It is anticipated that the Indian Group Home project, 
when operational, will provide a research and development model for 
programs of its kind working with Indian children. It is also anti-
cipated that the program will come into the College of Education with 
the other three_ Indian development programs originated in the Training 
Center for Community Programs and CURA. 
• 
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The Indian Inmate Education Program 
A special Indian-oriented supplement to the University's 
Project Newgate, an OED-sponsored research and demonstration project. 
designed to help prison inmates engage in collegiate-level study, 
has been initiated. The supplement functions to aid Indian inmates 
of Minnesota correctional institutions at the level of tutoring and 
other assistance to assist the Indian inmate in his acquisition of 
a high school equivalency diploma; at the level of Indian history, 
culture, language and arts in order to develcp a greater sense of 
individual and community history, present status and accomplishments, 
and sociocultural destiny; and at the level of college freshman-
sophomore courses in basic disciplines in order to assist Indian 
inmates in making the transition from high school work to college-
level academic work. A continuing pilot program, funded by the 
University's Center for Urban and Regional Affairs, attempts to 
meet some of the educational needs of selected Minnesota correctional 
institutions, notably in the provision of instructors in Indian his-
tory and culture, in the provision of films about Indian heritage, 
and in such service activities as setting up libraries for Indian 
inmates. 
While many servicesare currently being provided Indian inmates 
in four metropolitan area correctional institutions, the bulk of organ-
izational effort has been directed -eoward "easing in" these programs 
with minimal difficulty for the parent institution and the inmates 
themselves. G. William Craig of the General College and the College 
of Education, a Mohawk Indian himself, has been in charge of this 
program from the beginning and was its initiator. His work currently 
involves much personal teaching in the institutions, combined with 
a solicitation and coordination of volunteer instructors and materials. 
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Mr. Craig has been singularly effective in bringing to the University 
of Minnesota as new students several inmates who were members of the 
instructional program student body. 
It is anticipated that the Indian Inmate Education Program 
will continue for another pilot year under CURA funding. Such funding 
is currently at a minimal level, and it is anticipated that should 
coordination efforts result in the planned favorable environment for an 
expanded program, that larger funding will be sought outside the Univ7 
ersity. At the present time, however, the Indian Inmate Education 
Project is functioning optimally without the need far moderate- or 
large-level funding inputs. It is also anticipated that the project 
will retain its CUP~~ home during the remainder of the first pilot· 
year, and that it will soon transfer into the College of Education, 
along with Project STAIRS and Indian Upward Bound. 
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The Ecology Cooperative Curriculum Project 
Following the model laid out by the Indian Education 
Curriculum Project begun at the Columbia Heights school system 
in the spring of 1970, the Center for Urban and Regional Affairs, 
cooperating with the College of Education and the Robbinsdale 
school district, began a new curriculum series. The objective of 
this project was to continue the test of an exciting new way of 
involving classroom teachers in the production of professional 
curriculum materials, and to come up with a first in Minnesota: 
a kindergarten through twelfth grade ecology curriculum series 
for statewide utilization prior to the·completion of the 1970-71 
academic year. 
Involved in this project are no less than eleven on- and 
off-campus persons and organizations, including the Pollution Control 
Agency, MECCA, the Golden Valley Environmental Sciences Center, the 
Center for Urban and Regional Affairs, the College of Education, 
the General Extension Division, and the Training Center for Community 
Programs. It is anticipated that a series of coordinated curriculum 
units will be made available to the school systems of Minnesota some 
time in March, with the cost for producing and distributing these units 
being picked, up by the combined efforts of the Training of Teacher 
Trainers Program, the Minnesota Federation of Teachers, the Minnesota 
Education and the new organization called Teachers for Change. 
Since this curriculum project represents another step in the 
test of a model, it is presented as a pilot. The implications of further 
success in the ecology curriculum project, coupled with existing success 
in the first two Indian curriculum projects, would naturally lead to 
further consideration of spin-offs into line organizations on campus or 
into a joint structure involving some off-campus agencies. 
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It is possible that the model will be sufficiently appealing 
to College of Education faculty--and to university, collegiate and 
public school faculty elsewhere--that an appropriate kind of coor-
dinating bo<ly might be formed to evaluate existing and future projects 
of this sort. Such.a body is being considered at this time, and will 
in fact be formed prior to the end of the 1970-71 academic year. It 
is possible that the body may be called the "Seminar on Experimental 
Education," and might include representatives from the three Minnesota 
teacher organizations, the State Department of Education, various 
departments within the University, and certain other memberships. Such 
a body would be especially useful in the coming few months, when two 
more curriculum projects--one of them involving closed-circuit edu-
cational television to Rochester--will be initiated, 
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University of Minnesota Membership in 
the Union for Experimenting Colleges and Universities 
During the spring of 1969, A.M. Harkins began a series of 
contacts with Antioch College in Yellow Springs, Ohio concerning 
several projects initiated by Antioch and/or an organization then 
called the Union for Research and Experimentation in Higher Edu-
cation. 
Initially, it was hoped that additional information about 
higher education research and development could be obtained from 
these contacts, but it was not long before Professor Samuel Baskin 
of Antioch (Director of UREHE) began to suggest certain possibilities 
for involvement ~f the University of Minnesota. With the assistance 
of the Curriculum Development Project at the University of Minnesota, 
Professor Baskin was brought to this institution to confer with Vice-
President Smith and others concerned with developing an experimental 
college. Mr. Baskin made it fairly clear after his initial visit that 
involvement of the University of Minnesota in certain Union projects 
would require that the University develop some sort of experimental 
unit that would involve students. In the spring of 1970, Mr. Goodwin 
Watson, also of Antioch and the Union, visited the University of Minne-
sota and was assured by a variety of means that the University did in-
deed intend to develop new experimental units and to continue development 
of its extant units. A few short weeks after Professor Watson's visit, 
the University of Minnesota made formal application to the Union for 
Experimenting Colleges and Universities and was subsequently admitted 
as the largest state-supported institution in that group of colleges 
and universities. 
During the surmner of 1970 Professor Roger Jones, Professor Val 
Woodward and others were successful in obtaining fiscal support for an 
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experimental college based upon many of the structural and conceptual 
criteria discussed in many earlier meetings with representatives from 
the Union and the University of Minnesota. Currently, the Experimental 
College is functioning under the guidance of the University College 
Governing Board, and is attempting a cautious quarter-by-quarter develop-
ment of its methods and goals. The mere existence of the college alone 
has stimulated a great deal of student and faculty interest in similar 
experimental projects, and it is expected that Experimental College 
will not last much longer as the only experimenting student-faculty 
unit of such scope in the University. 
• I 
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The University of Ninnesota 
Educators' Drop-In Service 
As the cooperative curriculum projects between the University 
of }linnesota and various teacher groups and organizations developed, 
it seemed obvious that many needs indirectly expressed by in-service 
teachers in the past were being re-discovered. Through the conduct 
of the cooperative curriculum projects (Indian, ecologic, etc.) it 
was found again and again that the same needs for in-service credit 
and non-credit courses were being expressed by teachers from different 
locales, and that these needs had been expressed through other means 
before. 
In light _of these growing understandings of the parameters of 
teacher in-service professional needs, it was decided to initiate an 
Educators' Drop-In Service to be located at the University of Minnesota. 
The Drop-In Service is supported fiscally and otherwise by the Minnesota 
Education Association, the Hinnesota Federation of Teachers, and the new 
organization called Teachers for Change. Sharing the costs with the 
Center for Urban and Regional Affairs, and coordinating directly with 
the University of Minnesota College of Education, the EDS is developing 
from an idea in the middle of 1970 to an operational part of CURA during 
late 1970 and early 1971. 
EDS will have several functions: first, it will gather from 
all parts of the nation a great deal of material on educational change, 
particularly that which relates to curriculum change for upgrading in-
service teachers; second, it will develop the "delivery systems" to 
articulate this growing body of information with the extant teacher 
organizations and with individuals and groups of teachers in the field; 
third, it will involve faculty and graduate students from the University 
• ! 
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of Minnesota in new working relationships with teaching professionals 
in the teacher organizations and ·in the field; fourth, it will assist 
the University of Minnesota's-College of Education in the creation and 
provision of a variety of new in-service courses for :Minnesota teachers; 
and fifth, it will c4rry out research and demonstration projects related 
to these activities. 
Among the projects already begun by the EDS is a major research 
project involving all three Minnesota teacher organizations. This 
project, which was begun at the recent 1970 conventions of the three 
organizations, will attempt to determine on a strictly controlled basis 
the in-service educational needs of teachers in the state as perceived 
by the teachers themselves. Once the data from this project are collected 
and analyzed, it is anticipated that the College of Education and the 
teachers' organizations will be far better equipped to launch in-service 
curriculum projects throughout the state of :Minnesota. 
The EDS is becoming operational in the latter part of 1970, 
and is closely articulated with the_ College of Education. EDS is 
primarily funded from CURA, although fiscal responsibilities for the 
development of EDS beyond a basic staffing pattern will lie with the 
teacher organizations. The teacher organizations have already indicated 
their good faith in the development of EDS by funding the research 
project, by participating in the cooperative curriculum project already 
underway on a joint basis between CURA and the College of Education. 
No spin-off is planned for EDS until the pilot development time has 
allowed for sufficient evaluation of the project to determine whether 
it should continue, and if so, where it should be administratively· 
placed. The EDS offers exciting possibilities for new organizational 
arrangements among a variety of on-campus and off-campus professional 
organizations concerned with upgrading in-service teachers in the 
state of Minnesota. 
,. J 
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The University of Minnesota 
Office of Experimental Education 
· In mid-1970 those-CUP~~ coordinators and staff concerned 
with the development of the Educators' Drop-In Service noticed 
that there is always the necessity for effective guidance and 
evaluation of such new projects~ Therefore, the Center for Urban 
and Regional Affairs approved in the third quarter of 1970 the 
development of the Office of Experimental Education operating under 
a university-community core of professionals ·called the Seminar on 
Experimental Education. The Seminar on Experimental Education, com-
posed of many members of the American Association of University 
Professors (Minnesota Chapter) Committee on Undergraduate Education, 
and expanded to include a variety of community professionals concerned 
with formal education, is becoming active at the time of this writing, 
. and will provide a professional umbrella overseeing the developmen·t 
of the Office of Experimental Education and its two initial services: 
(1) the Educators' Drop-In Service, and (2) the cooperative in-service 
curriculum project. A diagram indicating the arrangements of the 
various committees and operational units just noted is provided below: 
MUP Committee 
. on Undergraduate Education 
t 
Seminar on 
(Faculty and 
Experimental Education 
Community Professionals) 
t Office of Experimental Education 
- (Woods,· Harkins; s·ecretary) 
/ ~
Educators' Dr°"§p-In Service 
(Sherarts, Secretary, Various 
TSC, Work-Study, etc.) 
Teacher Organizations 
(MEA/MFT /TFC) 
~C-~IS; C ·1. 
ooperative n- ervice urricu um 
Project 
(Harkins, etc.) 
i 
School Systems 
(various) 
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The exciting structural features of the Seminar in 
Experimental Education and its various operational offices suggest 
themselves largely through the joint nature of undertakings among 
several on- and off-Gampus organizations, a few of which have not 
traditionally cooperated in the past. The outlined structure will 
utilize extant personnel, and resources, and should be operational 
by the first quarter of calendar 1971. The roles played by (1) the 
teacher organizations, (2) the Training of Teacher Trainers Program, 
and (3) an interdisciplinary group of faculty are paramount and quite 
exciting to consider. It is expected that proposals for internal and 
external funding will be written from several points in the structure 
outlined above; among the first of these may be a proposal to the 
University College Governing Body for a two year teacher training pilot 
for General College minority graduates. The implications for wider 
University of Minnesota acceptance as an innovating agency in public 
school instruction are also suggested by the structure of the programs 
noted above, and by some of the faculty and community professionals 
who are (or will be) participating in it. 
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BIA - Employment Assistance Of-fice. Harold Childers. Instruction of University 
class on Indian Employment and devising ways of recruiting Indian employees 
at the University. 
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35. BIA Minneapolis 
36. Tribal Council of Northern Cheyenne, Lame Deer, Montana 
37. Institute of American Indian Studies, Researchm Brigham Young U. Provo, illtah 
38. Economic Assistance Branch, Bureau of Indian Affairs 
39. Oklahoman;s for Indian Opportunity, Norman, Oklahoma 
40. American Indian Programs, Mich State U. East Lansing 
41. Director, Indian Community Action Program, Arizona State U., Tempe 
42. Indian Desk, U.S. Office of Education, Washington, D.C. 
43. Indian Desk, S-all Business Administration, Wai,rshington, D. C. 
44. Americans for Indian Opportunity, Washin3ton, D.C. 
45. Director, National Indian Training and Research Center 
46. Education Specialist for the BIA, Mpls 
4 7. }Iinnesota Indian Affairs Commission, St. Paul 
-,. 
'._./' 49. Community Action Program (CAP), Grand Portage Reservation, Grand Portage Ninnesota 
3 50. CAP, Lac du Flambeau Reservation, Lac du Flambeau. Wis con.sin 
t--\ 51. CAP Director, Bad River Reservation, Odanah Wisconsin 
\], 52. CAP Director, Fond du Lac Reservation, Cloquet Minnesota 
y 53. CAP, Lac Courte Oreilles Reservation, Hayward Wisconsin 
\ \ 54. CAP Hille Lacs Reservation i Mille Lacs RUdf#1tf_.efr/1. Hinnesota 
~ 55. Indian CAP, U, of Montana, Missoula Montana, Also Special Project Coordinator has one 
lf 56. CAP, Oneida Reservation, Oneida Wisconsin 
~ 57. CAP Red Cliff Reservation, Bay Field, Wisconsin 
11 58. CAP Red Lake Reservation, Red Lake Minnesota 
c/ 
J 
lo 
1 
JD 
59. 
60. 
61. 
62. 
CAP Sakaogon-Chippewa Reservation, Mole Lake, Wisconsin 
Indian CAP, U, Of New Mexico, Albuquerque 
Indian CAP, University of South Dakota, Uermillion, South Dakota 
CAP, University of Utah, Salt Lake City Utah 
[// 63. CAP, White Earth Reservation, -White Earth Minnesota 
64. Indian CAP, United Southeastern Trives, Inc., East Point Georgia 
65. Indian CAP, Bemidji State Colleg~, Bemidji, Minnesota 
66. BIA, Consumer of Indian Affairs, Washington D,C, 
67. Project Coordinator, University of New Mexico, Albuquerque, New Mexico 
Schools and Depts. 
i. Robbinsdale (sociology) 
2, Ponsford Elementary School (Principal 
3. Wilson Jr. High St. Paul 
4. Dale Carnegie Courses 
5. Marshall University High 
6. Bethune School, Hpls. 
7. Jefferson Jr. High 
8. Cleveland Jr. High, Library 
9, Bullhead Day School 
10. Adams Elementary, Principal 
11. Blaine School District 16, Principal 
12. Clinton Elementary, Principal 
13. Franklin Jr. High, Principal 
14. Grant Elementary, ?rincipaJ 
15. -Greeley Elementary, Principal 
16. Hall:Elementary, Principal 
i 
17. Harrison Elementary, Principal 
18. Madison Elementary, Principal 
19. North High School, Principal 
20. Phillips Jr. High, Principal 
21. South High, Principal 
22. St. Josephs School,Principal 
23. Sibley Senior High 
24. Vineland Elementary School, Onamia 
25., Brainard Public Schools, Superintendant 
26, Erainard High School, Principal 
27. Minneapolis Public Schools, John B. Davis 
28. Hpls Public Schools, Human Relations Ctr. 
Urban Affairs Office. 
29. Mpls Public Schools, Larry Harris 
30. Rough Rock Demonstration School, Chinle 
MISCELLANEOUS EDUCATION Ariz. 
1. 
2. 
3. 
4 ·-
5. 
6. 
7. 
8. 
9. 
10. 
li. 
12. 
13. 
14. 
15. 
16. 
Upper Midwest Regional Ed. Lab, Hinneapoli 
State Dept. of Education, Bemidji 
Opportunity/Education, Washington D,C. 
Dir,, Nat'l Study of American Indian Ed. 
Chicago (University of) 
Center for Advanced Study of Educational 
Advancement, U. of Oregon, Eugene Oregon 
Southeast_Educational Laboratory, Atlanta 
Integrated Education, Chicago Illinois 
Education Research Bureau, Southern Ill. U 
American Council on Education, Washington 
Division of Education, Green Bay Wis. 
Asst Director of Communication and Fund 
Raising, Nat'l Education Association 
ERIC Clearinghouse on Rural Ed. and Small 
Schools, Supervisor, Acquisitions Pub. 
ERIC Counseling and Personnel Services 
Ann Arbor, Nich. 
ERIC Info Retrival Ctr on the Disadvanta--
' . . ged, Research Asst, for Acquisitio: 
._,tfSE~s-,.-,~De-{;ri·t1j"•:2 
State Dept. of Ed. St, Paul School Ad. Bld; 
Ninneapolis 
18. Minn Higher Ed. Coordinating Comm. St, Pau: 
.,.-:---\) -67/ 
,. 
j--. 
C0HHUNITY SERVICE 
Minneapolis 
1. Urban Coalition of Minneapolis 
2. The Way Corrnnunity Center 
. 
3. }Iodel Neighborhood, Minneapolis 
4. YHCA 
5. Community Information and Referral Service 
6. Minneapolis Urban League 
7. Good Will Indus tries 
8. Loring Nicollet Center 
9. Juvenile Center, Minneapolis 
10. ·Northside Settlement Service 
11. Metropolitan Employer's Volunt~ry Plan for Progress Council 
12. House of Charity 
13. Minnesota Republican Task Force on Human Relations 
14. AA 
15. Women's Reformatory, Shakopee 
16. Metro Plans for Progress Council 
17. Career Clinic for Mature Women 
18. Children!s Emergency Shelter 
19. County Home School ~.innetonka 
20. Minneapolis Revival Mission 
21. Volunteer Service Bureau 
22. Community Health and Welfare Council 
23. Northside Citizen\s Community Center 
""t'?' • • 
. 
24. Pillsbury-Waite Neighborhood Services 
25. Pioneer House 
26. Planned Parenthood 
27. Plymouth Youth Center 
28. Salvation Army 
29. Anti-Defamation League of B'nai B'rith 
30. Traveler's Aid Society 
31. Phyllis Wheatley House 
WISCONSIN 
1. Community Action Program, Keshena, Wisconsin 
2. Cen~er for Community Leadership Development, U. of Wisconsin, Madison 
) '. 
3.. The Barrio, Eau Claire., Wisconsin 
4. Institute for Vocational Rehabilitation, Stout State U., Menominee Wisconsin 
5. Division of Family Services, Supervisor, Madison 
OTHER 
1. Council on Social Work Education, New York, New York 
2. Transcultural Psychiatric Studies, Allan Memorial Institute 
3. Central Neighborhood Community Center, Community Relations Specialist, Duluth 
4. Center for Ethnic Studies, Park Forest, Illinois 
5. International Friendship House, Oakland, CalffDrnia 
6. Field Museum of Natural History, Chicago 
·, 
. ~ . 
UNIVERSITIES UNIVERSITIES, ACADEHIC DEPTS. 
1. University of Montana, A 1. 
Bureau Business and Economic Res, 
Wayne Branatedt, Anthro. El Camino Colleg, 
Via Torrance California 
. 2. Western Washington State U. A 2. Asst. Prof., Anthro, U. of New Foundland 
St. Johns, New Foundland, Canada Bellingham, Wash. 
. 
3. Northern Arizona U., Flagstaff 3. University of Wisconsin, Green Bay 
Center Bus. Ad., Dir, Bus. Service. 
4. U, Park Branch, Director 
Las Cruces, New Mexico 
UNIVERSITY LIBRARIES 
1. 
2. 
3. 
Hamline University 
Mary College, Bismarck N.D. 
University of Michigan 
4. Moorhead State 
5. Princeton University 
6. Bemidji State College 
7 •. University of Alaska 
8. 
9. 
10. 
11. 
12. 
13. 
San Fernando Valley State College 
Nilson Library, U. of Minn. 
Macalester College 
University of Kansas 
University of Kansas, Grad. Lib 
Brigham Young U., Provo Utah 
4. U. of "Missouri, Kansas City 
5. Prof, Curator, U, Library, Princeton U. 
e. 6. Courtney Cazden, Assoc. Prof. Educ. 
Harvard U, 
7. History, Wisconsin State U., River Falls 
A 8. 
fu 9, 
/J 10. 
Andhro head, U. of Connecticut, Storrs, 
John C, Connelley, S.F. State 
U, of Minn. , Duluth, Dean Cr aw ford 
College of Education 
A 11. Anthro, George DeVox, U. of Calif, Berkel, 
~ 12, Anthro, Alan D. , U. of Calif, Berkeley 
13. Office of Special Student Prag., Wash. 
14. 
15. 
Pt. 16. 
~ 17. 
~ 18. 
State U., Seattle 
Jack Flagler, Prof., U. of Minn.' 
Dept of Geography, Karl Frances, 
U. of Toronto, Ontario Canada 
Asst Prof. Anthro, U. of Illinois at Cgo. 
Chairman Dept of Anthro & Soc. H. Goodricl 
St. Cloud State College 
Anthro, U. of Calif, Berkely 
14. Navajo Community College, Many Farms ArizJ.9. Theodore Graves, Inst. of Behavioral Sc-
ience, U. of Colorado, Boulder, Colo. 
~ 20, Prof. Joel Halpern, Dept Anthro, U. of 
Mass. , Amherst 
21. U. of Minn, Journalism, Vigginia Hanes 
22. Heneman- Bus Ad. Bldg., U. of Minn. 
UNIVERSITIES, ACADENIC DEPTS. 
23. Asst. Prof., English, Anchorage 
Community College, Anchorage, Alaska 
// 24. Dept. of Anthro, John Ingham 
~ice University, Houston, Texas 
.25. Dept. of Political Science, U. of 
Oregon, Eugene, Oregon 
' n 26. Anthro, University of Toronto 
27. :Michigan State U., Director Social Science 
teaching Inst, East Lansing, Hich. 
45. :Malcolm Hoos 
46. Prof. English Dept, University of 
Calif, Berkeley 
/} 47. Dept. Anbhro, and Socio, Brown 
University, Providence, RI 
48. Fred Lukermann 
\\'.\Prof. University of Wisconsin, :Milwaukee 
50. U. of Colorado, Boulder 
A 28. Assoc. Prof., Anthro, U. of :Michigan 
Ann Arbor, Michigan 
€£ ~\chairman, Education Administration, 
Pennsylvania State U. 
A 29. Asst. Prof., Anthro, Louis Kemnetzer, S.F. 
State College 
3b. John Kendall, Deputy Chief Bibliographier 
U. of Hass. Amherst, Nass. 
fJ 3L Anthro. , U. of Kentucky 
f} 32. Anthro, Pima College, Tucson, Phillip Lopes 
33. Dept. of Sociology, Northwestern U. 
34. Lecturer, Sociology, U. of Wisconsin 
Milwaukee 
35. Asst. Prof, S.F. State, San Francisco 
36. 
A 37. 
f) 38. 
39. 
Prof, Behavioral Science Research 
Institute, U. of Colorado; Boulder 
U. of Wisconsin, Anthro, Frederick Nilan 
Hiller, Anthro, U. of Ninn 
Dept of Behavioral Sciences, School 
of Public Health, Harvard U. 
(;. 52. 
A 53. 
Education, U. of Illnois, Urbana 
Anthro, Prof. Northwestern U. 
54. Dept Sociology, U. of Kansas, Law-
rence, Kansas 
ft 55.Anthro, Purdue University, Prof. 
56. Prof. Center for Advanced Study in 
the Behavioral Sciences, Stanford 
California 
57. American Studies Program, U. of 
Kansas 
A 58. 
/J 59 
6 60. 
61. 
Anthro, Stanford,U. 
Anthro, Prof. U. of Arizona, Spicer, 
Edwmid 
Asst. Prof. Special Education 
Eastern Montana College, Billing 
Ja,ges H. Reeves, U. of Hinn 
62, Sociology, U, of Colorado, Prof. 
40. James Nunay, Dept. Economics, U. of Wisconsin 
Green Bay 63. St. Olaf College, David Nyquist 
41. Oklahoma, State University 
Stillwater, Oklahoma, Larry Perkins 
·[! 42. Prof. Education, Columbia University 
A 43. Prof, Antb:~o, University of Arizona 
Pt 44. Prof, Anthro, NE Illinois Stat!e College 
Chicago, Illinois 
A 64. 
A 65. 
Pr 66. 
Anthro, UCLA 
Anthro, u, of Utah, Salt Lake City 
Dept. Anthro and Soc. , N. Carolin2 
State College, Raleigh, N. Caroli 
· .. -
6 7. Prof. Geography, Clark U, \forces ter Nass 
/J 68. Asst. Anthropologist, }fississippi 
State_U., State College. Miss. 
,5' 92. Asst. Prof. Education, U. of Wisc. 
Madison 
/.}- 93. Anthro Prof. U. of Ariz.ona 
69. 
{!. 70. 
Mary Rowland, University of }finn, Hurphy Hall tt' 94. Asst. Prof, Grad Ed. Brigham 
Young 
Home Ee. Ed, N. Dakot~ State U., Fargo 
. 
71. Asst, Prof. Soc. Mankato State College 
Jl 72. Prof. Anthro, McGill U., Montreal 
73, V.P. University of Minnesota 
74. Dept. Library Science, College of St. 
Catherine 
A 75. Dept. of Anthro, Chico State College, 
Chico, California 
t 
A 
76. College of Ed., U. of Oklahoma 
77·. Pro., Dept. of Anthro,. UCLA 
78. Stark Matthew, u. of }finn 
79. University Extension, U. of Wisc. 
80. Prof. Soc., Minot College¢ 
81. Stanford U, Center for Advanced Study 
in the Behavioral Sciences 
82. Frank Wilderson, U. of Minnesota 
83. Dept. Soc., Springfield College, Springfield 
Mass. 
84. Stout State U. 
A 85. Anthro Prof. Simon Fraser U, Burnaby British 
Columbia 
95. Hamline University, Professor 
A 96; Anthro. U. of Wisc. Milwaukee 
97. Prof, U. of N. Carolina, Inst. 
for Research in Soc. Science, 
Chapel Hill, N. Carolina 
/)r 98. Prof. Anthro, Hich State U. 
3'i( 
I/ 
East Lansing Mich. 
A 86. Anthro Prof. U of British Columbia, Vancouver, Canada 
/!' 87. Ed. Dept., U. of Northern Iowa, Cedar Falls l 
f! 88. Prof of Ed., College of St. Catherine 
89. Prof of Soc., Penn State U. 
Fl 90. Anthro Dep~. U of Montreal, Quebec 
ff 91. Anthro Prof. u. of California, Berkeley 
GOVERNNENT, WASHINGTON D.C. 
1. Spiro Agnew 
2. John·Byrnes, Representative from Wisconsin 
3: U~S. Dept. of Labor, USTES, Washington 
4. Senator Fred Harris, U.S. Senate 
5. Robert Kastenrneier, Congressman from Wisconsin 
6. Clark HacGregor 
7. Eugene McCarthy 
8. Assistant to Pres. for Urban Affairs, Washington 
9. Gaylord Nelson, Senator 
10 .• Richard Nixon 
11. .Senator William Proxmire 
12. Secretary of Labor, U.S. Dept. of Labor 
13. OEO, Washington 
14. Congressman from Wisconsin, House of Representatives 
15. Donald Fraser 
16. Rep. from Wisconsin, Vernon Tomeson 
17. Obey, Representative from Wisconsin 
18. Senator Walter Mondale. Washington 
19. Assist. to Administrator, Agricultural Stabilization and Conservation Service, U.S. 
Dept. of Agriculture 
f 
l 
l 
20. 
21. 
Albert Quie, House of Representatives 
George Romney, Secretary of Housing and Urban Development, Dept. of Housing and Urb. Dev. 
22. NAIRO, Washington 
23. Rural Housing Alliance, Research Director 
24. William Steiger, Wisconsin Representative 
25. Henry Schaderberg, Representative of Wisconsin 
26. Henry Ruess, Representative House of, Washington 
GOVernment Washington D.C. 
27. Secretary, Department of the Interior 
28. -Finch, Secretary of HEW 
29. Robert Kastenmeier, Congressman from Wisconsin 
30. Community Development Office, Washington, D.C. 
GOVERNMENT REGIONAL 
1. Minnesota State Employment Commissioner 
2. Director, State Civil Service, Mpls 
3. Governor's office of Economic Opportunity, St. Paul 
4. Minnesota SES--Human Resources Development 
5. Community Relations Specialist, Duluth 
6. St. Dept. of Human Rights, St. Paul 
7. Wisconsin State Dept of: Agriculture, Board of Health, Vocational Technical and Adult Ed 
Public Assistance and Welfare Dept. Public Housing Authority 
Public Instruction, Dept. of Resources Dev, State Employment 
Service 
8. Governor's Corrmlission on Human Rights, State of Wisconsin, :Madison 
9. Governor Harold Levander 
10. Minnesota Dept. of Correction, Section on Research and Statistics 
11. Minnesota State Employment Service, Commissioner 
12. Hinnesota Reception and Diagnostic Center, Lino Lakes 
13. Women's Detention Home, Wayzata, Minnesota 
14. Minnesota SES--Human Resources Development 
15. CHICAGO police Department, Robbery Division 
' 
. 
: 
• 
' 
. 
' 
' 
' 
' 
GOVERNMENT, COUNTY AND CITY 
1. Minneapolis Civil Service Commission 
2. Min1:eapolis Human Rights Commission 
3. Minneapolis Park and Recreation Dept. Hpls. 
4. Hennepin County Health/Welfare Cpuncil, Mpls 
5. Southside Citizen;s Community Center 
6. Minneapolis Workhouse, Rolf Stageberg 
7. Central Neighborhood Community Center 
Mayor Stenvig 
9. Hennepin County Municipal Court Pmobation office director 
10: VISi1i Minneapolis 
11. Director, Hinneapolis Housing and Redevelopment Authority, Minneapolis 
12. Police Chief, Minneapolis 
13. Manager, Hpls. HRO 
14. Minneapolis Public Workd Department 
15. Hennepin County OEO, Mpls 
l6. Hennepin County Welfare Staff Training Director 
17. Mayor, St. Paul 
18. Hennepin County Dept of court Services. 
19. Minne~polis Division of Public Relief 
20. Minnesota State Employment Service, Hinneapolis 
21. Hennepin County S!if@?Welfare, Staff Training Director 
• 
CANADA 
1. Asst. Prof, Anthro, U. of New FOundlant St. John;s, New FOundland, Canada 
2 •. Dept. of Geography, Karl Frances, U. of Toronto, Ontario Canada 
3. Anthro, U. of Toronto 
4. · Prci. Anthro., McGill U•., Montreal 
5. Anthro. Prof., Simon Fraser U., Burnaby British Columbia (2 professors) 
6. Anthro P~of., U. of British Columbia, Vancouver, Canada 
7. Anthro Dept. U. of Montreal, Quebec 
8. Indian Eskimo Assoc., Canada, Toronto 
f 9. Toronto Indian Center, Toronto 
10. Dept. of Indian Affairs, and Northern Development, Ottawa, Ontario, Canada 
11. Director Community Development Services, Winnipeg, Manitoba 
12. Chief, Correctional Consultation Centre, Ottawa, Ontario 
13. Kanawake News Caughnawaga,. Quebec 
14. In addition there are 3 private individuals who are not listed with any Canadian 
organization that receive publications. 
LIBRARIES 
1. Nahonomen Minnesota Public Library 
·2. Duluth Public Library 
3. Hinnesota Historical Society Library 
4. Metropolitan Council Library 
5. Minneapolis Public Library 
6. St. Louis Park High School Library 
RELIGIOUS 
1. Sister Mary Ride, St, Francis Convent 
Green Bay, Wisconsin· 
2. Principal, Academy of our Lady of Good 
Counsel, Mankato, Minnesota 
3. Catholic Interracial Council, St. Paul 
4. Catholic Welfare Services, Minneapolis 
5. Episcopal Neighborhood Center, Minneapolis 
11. St. Augustine Center, Chicago 
Father Peter K. Powell 
6. First English Lutheran Church, 'Wisconsin Rapids, Wisconsin 
7. Sister Patricia Frost, Fridley 
8. Luther Theological Seminary, Jim Nestinger' 
9. General Conference Mennonite Church, Secretary for Indian Ministries 
10. Home Mission Board, Southern Baptist Conventions, Atlanta Georgia 
CLUBS 
1. Amerind Club, University of Arizona 
2. Boys Club, Minneapolis 
3. Kuva Ckyb, University of New Mexico, Albuquerque, N. Mexico 
4. League of Women Voters, Appleton Wisconsin 
6. Hinnesota Historical Society 
HEALTH 
1. American Rehabilitation Foundation, Kenny Foundation, Hinneapolis 
2. Dr.,Berkeley California 
3. Direct BEPD, Heal th, Educathm and Welfare, Washington 
4. Fairview Hospital 
5. Tanana Valley Medical Group, Dr. James Willa, Fairbanks, Alaska 
6. Mount Sinai Hospital, Minneapolis 
7. School of Public Health, Harvard University 
8. Mpls Health Dept, commissioner 
9. TB and Health Association, Hinneapolis 
10. General Hospital Administrator, Hinneapolis 
11. Director, Alaska Native Medical Center 
12. Health Education, Hinneapolis Health Department 
BUSINESS 
1. Vice President Control Data 
2. Davis, Wright, Todd Riese, and Jones, law office in Seattle 
3. Editor Behavior Section, Time Magazine; also Editor of TheCities section 
4. Editor The Cities Section Newsweek Hagazine 
5. Editor, New York Times Sunday Magazine 
6. Editor, Transaction 
7, Editor, Business Week Magazine, Hinneapolis 
8. The H0lmes Book Company 
9. Greater Fairbanks Chamber of Commerce 
10. · Honeywell, President 
11. North Star Research and Development Institute Librarian 
12. Northwestern Refinery Co. V.P. 
13. 
14. 
15. 
:)..6. 
17. 
18. 
19. 
t- _J 
President, Minneapolis Central Labor Union 
Kanawake News, Caughnawaga Quebec Canada 
Local No. 120 IBT 
Minnesota State AFL-CIO President 
St. Paul Pioneer Press 
Weissbrodt and Weissbrodt, Law Offices, Washington D.C. 
Control Data Corp. Personnel Services 
20~ Joint Council No 32., President 
21. Doubleday Publishers, Editor 
22. Kershor Company, New York 
23·. University of Arizona Press 
24. Minneapolis Tribune 
. 
25. Sociological Abstracts, New York 
26. Raymond FOundation, Field Museum of Natural Histocy, Chicago 
27. William H. Donner Foundation Inc., President, New York 
28. The Field Foundation, Executive Director, New York 
29. Un'iversity of Minnesota Press 
30. 
. : 
. 
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APPENDIX III: 
The NAT.AM Series 
• • J 
Bell, Carolyn L. The Pre-School Child's Image of the Americ2n Indian. 
(NATAN Pre-Kindergarten) Hinneapolis: Uinnesota Federation of 
Teachers, Training of Teacher Trainers Program, Training Center for 
Community Programs of the University of Ninnesota. July, 1970. 
Scholberg, Phyllis M. A Native American Curriculum Unit for the First 
Grade. (HATAH I) Minneapolis: tl:innesota Federation of Teachers, 
Training of Teacher Trainers Program, Training Center for Community 
Programs of the University of Hinnesota. June, 1970. 
Bloberger, Suzanne R. and Sharon K. Peter. A Native American Curriculum 
Unit for the Second Grade. (NATAfl II) :Minneapolis: Minnesota Federation 
of Teachers, Training of Teacter Trainers Program, Training Center for 
Community Programs of the University of Hinnesota. July, 1970 
Kocur, Darlene. Chippewa Indians: A Native American Curriculum Unit 
for the Third Grade (NATAfI XIII) Minneapolis: Minnesota Federation of 
Teachers, Training of Teacher Trainers Program, Training Center for 
Community Programs of the University of }linnesota. July, 1970. 
Newham, Julie. Minnesota Indians: Sioux and Chippewa. A Native American 
Curriculum Unit for the Third Grade. (NATAi'I III) Minneapolis: Minnesota 
Federation of Teachers, Training of Teacher Trainers Program, Training 
Center for Community Programs, University of Minnesota. June, 1970. 
Custer, Carolyn. A Native American Curriculum Unit for the Fourth Grade. 
(NATAf1 IV). Hinneapolis: Minnesota Federation of Teachers, Training 
of Teacher Trainers Program, Training Center for Community Programs 
of the University of Hinnesota. July, 1970. 
Muller, Aleda V. A NAtive American Curriculum Unit for the Fifth Grade. 
(NATAH V) Ninneapolis: Minnesota Federation of Teachers, Trcdning 
of Teacher Trainers Program, Training Center for Community Programs of 
the University of ~linnesota. June, 1970. 
Holtz> Dolores. Chippewa Indians: A Native Anerican Curriculum Unit for 
the Fifth Grade. (NATAN XV) Minneapolis: Ninnesota Federation of 
Teachers, Training of Teacher Trainers Program, Training Center for 
Community Programs of the University of Hinnesota. July, 1970/ 
Holmquist, Irene. A Native American Curriculum Unit for the Sixth Grade. 
· (NATAN VI) Ninneapolis: Minnesota Federation of Teachers, Training of 
Teacher Trainers Program, Training Center for Community Programs of 
the University of :Minnesota. July, 1970. 
Spaunaus, Nancy. Contrasting Chippewa, Sioux, and Anglo Values: A 
Native American Curriculum Unit for the Sixth Grade. (NATAM XVII). 
Minneapolis: . Iinnesota Federation of Teachers, Training of_ Teacher 
Trainers Program, Training Center for Community Programs of the University 
of Minnesota. July, 1970. 
• j_ 
Nisbet, Ronald A. Ojibwa (Chippewa) Nyths and Legends: A Native 
A111erican English Unit for the Junior Eigh School. (NATAN VII) 
Minneapolis: Hinnesota Federation of Teachers, Training of Teacher 
Trainers Program, Training Center for Community Programs of the 
University of Hinnesota. July, ~970. 
Torguson, Edgar A. The Haya Calendar: A Native American Curriculum 
Unit for Middle and High School. (NATAH VIII) Minneapolis: 
:Minnesota Federation of Teachers, Training of Teacher Trainers Program, 
Training Center for Community Prograrrs at the University of Ninnesota. 
July, 1970. ' 
Lundin, Lynn. Indian Archery: A Native American Curriculum Unit for 
:Hiddle and High School. (NATAN XI) Hinneapolis: Minnesota Federation 
of Teachers, Training of Teacher Trainers Program, Training Center for 
Community Programs of the University of Ninnesota. June, 1970. 
Raveling, Ronald R. Population, Ecology, and the American Indian: A 
Native American Curriculum Unit for Niddle and High School. (NATAM XII) 
Minneapolis: Minnesota Federation of Teachers, Training of Teacher 
Trainers Program, Training Center for Community Programs of the University 
of Hinnesota. July, 1970. 
Stodola, Janet. Mathmatical Contributions of the Mayas, Aztecs, and 
Incas: A Native Am3rican Curriculum Unit for Middle and High School. 
(NATAf-1 XIX) Minneapolis: Minnesota Federation of Teachers) Training 
of Teacher Trainers Program, Training Center for Community Prograws of 
the University of Hinnesota. July, 1970. 
Carlson, Don. A Native American Curriculum Unit for the High School 
(NATAf-1 X) Minneapolis: Minnesota Federation of Teachers, Training of 
Teacher Trainers Program, Training Center for Community Programs of 
the University of Minnesota. June, 1970. 
Vaughan, Janet E. Some Suggestions for Librarians 
Native American Students. (NATA?-1 XIV) Minneapolis: 
of Teachers, Training of Teacher Trainers Program, 
Community Programs of the University of Minnesota. 
in High Schools with 
Ninnesota Federation 
Training Center for 
July, 1970. 
Breening, ancy, Ann Farnham and Annette Schuette. The Indian's 
Identification with the Earth: A Native American Curriculum Unit for 
the High School. (NAT.AH XVI). Minneapolis: Hinnesota Federation of 
Teachers, Training of Teacher Trainers Program, Training Center for 
Community Programs of the University of Hinnesota. July, 1970. 
These publications are available from the Training Center for 
Community Programs. The cost is $1_.·50 per copy and requests with a 
remittance should be sent to: 
Training_Center for Community Programs 
231 Clay School 
University of Hinnesota 
Minneapolis, Minnesota 55455 
